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Abstract
Critics have faulted the project of general psychology for conceptions of general truth that (1) emphasize basic processes
abstracted from context and (2) rest on a narrow foundation of research among people in enclaves of Eurocentric modernity.
Informed by these critiques, we propose decolonial perspectives as a new scholarly imaginary for general psychology Otherwise.
Whereas hegemonic articulations of general psychology tend to ignore life in majority-world communities as something
peripheral to its knowledge project, decolonial perspectives regard these communities as a privileged site for general un-
derstanding. Indeed, the epistemic standpoint of such communities is especially useful for understanding the coloniality inherent
in modern individualist lifeways and the fundamental relationality of human existence. Similarly, whereas hegemonic articu-
lations of general psychology tend to impose particular Eurocentric forms masquerading as general laws, the decolonial vision
for general psychology Otherwise exchanges the universalized particular for a more pluralistic (or pluriversal) general.
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On assuming their term as co-editors of Review of General
Psychology, Wade Pickren and Thomas Teo (2020) reflected
on some of the barriers to the project of a general psychology.
They echoed the views of the founding editor of the journal,
who imagined the primary barriers to a general psychology in
terms of the (hyper)specialization and particularization of
understandings of the totality of human experience and the
human condition itself. Stated differently, while a general
psychology conceptualizes human experiences and an as-
sociated psychology through an overarching and systemically
coherent analysis, contemporary psychology has been pro-
foundly influenced by the growing anthropocentricity of the
19th and 20th centuries that tended to emphasize increasingly
de-linked and distinct sets of subdisciplines that frequently do
not articulate clearly with each other. Faced with the frag-
mentation of the discipline into mutually unintelligible di-
visions, a general psychology entails contributions “that
cross-cut the traditional subdisciplines of psychology … or
that focus on topics that transcend traditional subdisciplinary
boundaries” (Pickren & Teo, 2020, p. 3).

In addition, the new co-editors noted another set of
barriers to a general psychology related to questions of
epistemic position or standpoint. Scholars in such intel-
lectual formations as feminist studies, cultural studies, and
disability studies have argued forcefully that what passes for
general psychology typically has roots in understandings of
person-in-general that reflect and reproduce androcentric,

ethnocentric, and ableist notions. Yet, rather than despair
about the project of general psychology, the editors see these
challenges as “an opportunity to re-think, re-envision, and
re-calibrate … a general psychology that is more than an-
other specialty and which is capable of incorporating
multiple ontological, epistemological, methodological, and
even ethical bases” (Pickren & Teo, 2020, p. 3). Toward this
end, they call for a new scholarly imaginary for general
psychology (p. 3).

We propose decolonial perspectives of psychology—
alongside similar formations like critical race studies and in-
digenous psychology—as a further basis for this new scholarly
imaginary. Although specific decolonial articulations vary,
these perspectives typically have in common an understanding
of hegemonic psychology, whitestream academia, and Euro-
centric global modernity as racialized, colonial forms and
legacies. Such decolonial perspectives are thus paradigmatic in
nature, and are comprised of multiple theoretical orientations,
rather than representing a further specialization within psy-
chology (Sonn & Stevens, 2021). With respect to the topic of
general psychology, an important manifestation of coloniality
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is the overreliance on research with samples from settings that
are WEIRD—that is, Western, educated, industrial, rich, and
(purportedly) democratic (Henrich et al., 2010). The tendency
in standard, whitestream, or hegemonic psychology has been
to interpret WEIRD modes of existence not as particular
representations of human possibility, but instead as something
akin to baseline patterns of general human nature. To the extent
that psychological scientists direct their attention outside
WEIRD settings, they tend to impose WEIRD modes of ex-
istence as default standards or general regimes of truth.

As a response to this colonial understanding of general
knowledge, decolonial perspectives propose strategies that
align with the idea of theory or epistemology “from the
South” (e.g., Comaroff & Comaroff, 2012; Connell, 2007; de
Souza Santos, 2014). As critics have made increasingly
evident, hegemonic psychology remains a relatively insular
and Euro-American enterprise (Arnett, 2008; Thalmayer
et al., 2021). Yet, even when the field extends its gaze be-
yond its narrow base, it tends to do so in ways that reproduce a
form of intellectual Orientalism, extractivism, and imperi-
alism. That is, it considers African, Asian, Latin American,
Indigenous, and other “Southern” settings as sites for par-
ticularistic applications or exotic cases in which to test the
boundaries of theory, but not as sites for the production of
general theory itself. In contrast, decolonial perspectives
disrupt this standard approach, take Southern and majority-
world settings as a privileged standpoint from which to better
understand general processes that remain obscure when
viewed from gated-community enclaves of global modernity
in the Global North. Rather than knowledge about Southern
settings from centers of Eurocentric global modernity put to
the service of a hegemonic general psychology, the goal of
decolonial perspectives is a general psychology Otherwise—
to advance theoretical insights from a Southern standpoint
about reality at large, including psychological life in Euro-
centric global modernity. In this article, we draw on de-
colonial perspectives and contributions to this special issue to
provide a brief sketch of a general psychology Otherwise.

The Decolonial Option: Key Ideas

We first present an introductory guide to key ideas within the
broad terrain of decolonial perspectives in and on psychology
for readers of this journal—what we refer to as the decolonial
option (Mignolo & Escobar, 2010). The decolonial option
refers to approaches informed by an understanding of col-
oniality that problematizes disciplinary knowledge by fore-
grounding the origins and evolution of disciplines that are
shaped with the colonial matrix as a problematic itself.
Simply put, decolonial work in psychology requires that we
cast our gaze beyond the arbitrary, yet imprisoning,
boundaries of the contemporary disciplinary hegemonies
(Tlostanova & Mignolo, 2009) to critically interrogate their
assumptions and biases, to comprehend the invisible ways in
which they may be reproducing social cleavages, and to seek

out alternative knowledge that can result in a more expansive
and representative archive.

Locus of Enunciation

By locus of enunciation Grosfoguel (2016) means “the geo-
political and body-political location of the subject that
speaks” (p. 213). This notion resembles feminist ideas of
standpoint theory and situated knowledge (Harding, 1991;
Haraway, 1988), Afrocentric epistemology (Collins, 1990),
geopolitics of knowledge (Dussel, 1977), and body politics of
knowledge (Anzaldúa, 1987; Fanon, 1967/1952. However, as
the reference to “body-political” suggests, we enlarge the idea
of locus of enunciation by adding embodiment, action, and
other senses beyond speech/sound and vision. We are more
than what we write, more than what we say, more than our
identities as psychologists. We act in relation to others in
particular circumstances that leave bodily traces. A history of
engagement with particular social and material realities
sculpts patterns of affective association or habits of sense-
making that might escape our conscious awareness or elude
attempts at verbal articulation, but nonetheless constitute
forms of knowledge. The idea of locus of enunciation in-
cludes these habits of being and sense-making.

It has become a common practice in various formations of
identity-conscious research for authors to reflect on their
positionality: the various identity locations that inform their
understanding of the topic under investigation (e.g.,
Fernández et al., 2021; James & Lorenz, 2021; Terre Blanche
et al., 2021). We have similar reservations about this practice
as James & Lorenz (2021), who report hesitation “to fix
[their] identities in terms of the racist and violent metrics of
coloniality – ¼ that and ½ this,” which they characterize as
“slave math.” Too often, such positionality statements reflect
and reproduce problematic forms of essentialism. First, there
is an essentialization of actors. Each of us are creative authors
of emergent stories whose experience is not entirely reducible
to the combination of identity positions that society affords
us. In addition, there is an essentialization of categories. The
identity categories that help shape our subjectivity are not
timeless monolithic wholes; instead, they are collective
constructions that allow however modestly for our contes-
tation and resistance. And yet, though mindful of these issues,
we nevertheless find the practice of positioning to be a
necessary response to the evasions and cultivated ignorance
of the zero-point epistemology (more on this in a later sec-
tion) that informs hegemonic approaches to general psy-
chology (Adams & Salter, 2019). So, we proceed.What is our
locus of enunciation? What are the embodied histories of
engagement that, individually and collectively, inform our
approach to this project?

I, Geetha (she/her/they/them), am a queer multiracial
person born in Singapore. I use my multidimensional exis-
tence across space and time to guide my thinking on antiracist
praxes that I want to embody. I exist in London and I exist in
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South Africa, albeit my privileges and marginalizations
change drastically. Past, present, and future me all exist at the
same time in that I am aware of how racism is cyclical,
constantly evolving, and (currently) existing in all of the
dimensions in which my ancestors, future generations, and I
exist. Fortified and nourished by Black feminist decolonial
scholars around the world, I ground myself in establishing
solidarities across struggles and acts of resistance. I am
guided by an African-centered, liberation-focused, trauma-
informed, antiracist, anti-capitalist, anti-caste, gender-fluid,
and decolonial psychological map for the creation of ex-
pansive, radically free and justice-directed future worlds.

The laws and white supremacist practice in colonial and
apartheid South Africa used different labels to refer to
people like me, Kopano (in English, he/him; in Sesotho, o):
Non-European, non-white, Native, Bantu, Black, or Afri-
can. The labels kept changing as the white racist leaders
sought to find comfortable labels for themselves to refer to
us, but it also suggested racist ideology itself has continually
changed its lexicon if not its intention in order to justify
itself and response to antiracist struggles. Non-European
and non-white are ridiculous identity labels, defining me in
negative terms. I identify myself as African man. I speak
seven South African languages. Sesotho is my mother-
tongue. Setswana was my first language of schooling. My
father’s bloodline appears to come from the land of the
Zulus. My early life was spent in a small village, Maboloka,
on the north-west part of the country, a place that was in-
corporated under Bophuthatswana—literally, the land that
gathers the Tswana—under apartheid’s Bantustan policy;
hence, Setswana was my first medium of instruction. From
my pre-teens until my early twenties, I grew up in Katle-
hong, a Black township around 30 km outside of Jo-
hannesburg that experienced incredible violence from state
security in the late 1980s and early 1990s. My work is
informed by ongoing engagements with power and domi-
nation, dispossession and struggle, poverty and freedom;
with struggles against different forms of violence and for
self-determination. As I see these as some of the major
issues of African lives, they are the problems that I grapple
with in my work as a critical and cultural psychologist.

I, Shahnaaz (she/her), am a Black South African woman. I
am a scholar-activist, activist-scholar, practitioner, educator,
and everyday person whose thought and praxis have been
shaped in profound ways by the racialized and gendered
oppressions of apartheid and “post-apartheid” South Africa,
the liberating ideas of Black Consciousness, and the eman-
cipatory imaginings and labor of collectives—past and
present—in and with whom I find location, connection, and
resonance. My refusals of non-(white) and non-(male)—that
of negation, absence, insignificance and deficit—together
with the accompanying violences inflicted in the everyday,
by the discipline in which I have been schooled, and by the
academy in which I serve, inspire my visions and strivings
toward anti-oppressive practice and decolonial futures. In the

academy, I locate my efforts in disciplinary nexuses—
alongside real-world settings—and direct them simulta-
neously at the critique of psychology and its potentialities for
liberatory ethics, epistemes, and actions. In this, I remain
cognizant of my own privileges, attentive to my hyphenated
identity, and unsettled by the contradictions, complexities,
and messiness of this work in which I yet find radical joy.

I, Glenn (he/him/they/them), am a white descendant of
European settlers in what many Indigenous Peoples call
Turtle Island or what the modern/colonial order refers to as
North America. I spent my youth in a racially homogenous
setting in rural Pennsylvania immersed in ways of being
associated with white Christian nationalism. Despite this
relatively humble background, collective investments in
whiteness meant that I had access to educational opportu-
nities, the most formative of which was the (not unprob-
lematic) experience of living and working for more than
5 years in a variety of West African settings. My experiences
during that time continue to inform my current work as a
social and cultural psychologist in whitestream US institu-
tions. They set me on a trajectory for engagement with de-
colonial perspectives, which provide an invaluable guide for
thinking about and organizing responses of refusal (Coultas,
2021)—both personal and professional—to the modern/
colonial order and white settler futurity.

I, Garth (he/him), am a Black South African man, who
would in all likelihood be identified as being of mixed descent
by others. My political identification has been sharply
influenced by an early life exposure to the Black Con-
sciousness Movement in South Africa, as a response and
resistance to the racialized experiences under the yolk of
apartheid and its continuing legacies. As a consequence, my
intellectual and activist energies have centered on appre-
hensions of the endemic nature of racism and violence within
the particular context of apartheid and post-apartheid South
Africa, both from within and outside of psychology as a
frame. Shaped by these histories, my work continues to focus
on highlighting continuities and fracture points in systems of
oppression, in the pursuit of new forms of radical humanism
and emancipatory futures.

As these brief statements suggest, each of us brings to the
project multiple perspectives informed by our own idio-
syncratic accumulations of divergent experience across a
variety of African, Asian, European, and North American
settings. The product of this transnational engagement is an
editorial collective with its own distinctive locus of enun-
ciation or epistemic standpoint. One feature of our collective
standpoint is a transdisciplinary approach to general psy-
chology that seeks knowledge in methods and fields beyond
the insular self-indulgence of what Lewis Gordon (2014)
refers to as disciplinary decadence:

Disciplinary decadence is the phenomenon of turning away from
living thought, which engages reality and recognizes its own
limitations, to a deontologized or absolute conception of
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disciplinary life. The discipline becomes, in solipsistic fashion,
the world. … In more concrete terms, disciplinary decadence
takes the form of one discipline assessing all other disciplines
from its supposedly complete standpoint. (p. 86)

Rather than “deontologized” discipline-based knowledge,
our collective standpoint draws inspiration from forms of
identity-conscious and place-based knowledge, especially the
transdisciplinary projects of Black and African Studies.1

Maldonado-Torres (2021) provides a similar injunction when
he suggests that we must be prepared to use our disciplines in
ways that counter the catastrophes of modernity/coloniality,
and that the logical extension of such a praxis may very well
include fluid interdisciplinary movements or even the
abandonment of some of our most cherished canonical ideas
within such disciplines. In this way, the emphasis on trans-
disciplinarity connects well with another feature of our
collective standpoint in what liberation psychologists and
social scientists (see Malherbe & Ratele, 2021) refer to as a
“preferential option” (e.g., Martı́n-Baró, 1986) to prioritize
the concerns and perspectives of the marginalized global
majority in settings of the Global South. When thinking about
such topics as history, progress, well-being, and human
development, we privilege the epistemic perspectives of
communities who experienced the colonial violence associ-
ated with European global domination. As we discuss in the
following pages, this shift in the geographies and cartogra-
phies of knowledges has profound implications for articu-
lations of general psychology.

Colonialism and Coloniality

Viewed from this Southern and majority-world standpoint, a
central idea for understanding current global realities is the
concept of coloniality: habits of mind, ways of being, stra-
tegic relations of power, and systems of knowledge that have
roots in the colonial period but persist long after the end of
colonial rule. Whereas mainstream accounts typically portray
modernity and its individualist psychological manifestations
as the leading edge of progress, decolonial theorists use the
phrase modernity/coloniality to emphasize the extent to
which colonial violence constitutes the modern global order.
This phrase positions coloniality as the “darker side of
modernity” (Mignolo, 2011): the typically obscured shadow
of racist violence inseparable from modern individualist
growth and development.

Colonial Present. Understood thus, coloniality differs from
colonialism in at least two important ways. The first con-
cerns a frozen temporal referent. Colonialism typically re-
fers to a bounded historical period during which European
societies dominated Other societies and appropriated their
productive capacity, including labor, bodies, resources, and
land. This affords a psychological experience of the colonial
period as something that happened in the past. In contrast,

coloniality makes explicit that we inhabit a colonial present
that is a continuing legacy of formal colonial domination.
This colonial present is most evident in patterns of white
settlement that normalize colonial appropriation and turn
Indigenous places (e.g., Turtle Island or Aotearoa) into
colonial ones (e.g., North America or New Zealand).
However, the colonial present also manifests in power re-
lations of the modern global order, which run according to
political, economic, and cultural institutions shaped along
Eurocentric lines.2

Colonial Occupation of Being. Beyond the emphasis on the
colonial present, the concept of coloniality extends under-
standings of colonialism beyond occupation of land to
highlight and theorize the colonial occupation of mind and
being (Bulhan, 2015). As Indian psychologist Ashis Nandy
put it,

This colonialism colonizes minds in addition to bodies and it
releases forces within the colonized societies to alter their cultural
priorities once for all. In the process, it helps generalize the
concept of the modern West from a geographical and temporal
entity to a psychological category. The West is now everywhere,
within the West and outside; in structures and in minds” (Nandy,
1983. p. 11).

Influential anti-colonial writer, Ng~ug~ı wa Thiong’o
(1986), referred to this psychological colonization as a
“culture bomb,” and he considered it to be the most important
everyday weapon of colonial control.

Colonialism imposed its control of the social production of
wealth through military conquest and subsequent political dic-
tatorship. But its most important area of domination was the
mental universe of the colonized, the control, through culture, of
how people perceived themselves and their relationship-to the
world. Economic and political control can never be complete or
effective without mental control. To control a people’s culture is
to control their tools of self-definition in relationship to others. (p.
16)

Simply put, then, the concept of coloniality entails the
recognition that the colonial is psychological (see also Biko,
2004; Bulhan, 1985). Colonial power involves domination
and control not only of material resources, but also of mental
resources.

Colonial Mentality. In the passage that we quote above,
Ng~ug~ı continues with the observation that the culture bomb of
psychological colonization involves “two aspects of the same
process: the destruction or the deliberate undervaluing of a
people’s culture, their art, dances, religions, history, geog-
raphy, education, orature and literature and the conscious
elevation of the language of the colonizer” (Ng~ug~ı wa
Thiong’o, 1986).
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The effect of a cultural bomb is to annihilate a people’s belief in
their names, in their languages, in their environment, in their
heritage of struggle, in their unity, in their capacities and ultimately
in themselves. It makes them see their past as one wasteland of
non-achievement and it makes them want to distance themselves
from that wasteland. It makes them want to identify with that
which is furthest removed from themselves; for instance, with
other peoples’ languages rather than their own (p. 3)

The profound consequence of cultural bombardment and
the colonial occupation of being is “colonial alienation” that
“takes two interlinked forms: an active (or passive) distancing
of oneself from the reality around; and an active (or passive)
identification with that which is most external to one’s en-
vironment” (Ng~ug~ıwa Thiong’o, 1986; see also Fanon, 1967/
1952). In turn, this discussion of colonial alienation is
reminiscent of the concept of colonial mentality: “internal-
ized oppression, characterized by a perception of ethnic or
cultural inferiority … that involves an automatic and un-
critical rejection of [colonized ways of being] and uncritical
preference for [colonizer ways of being]” (David & Okazaki,
2006, p. 241; cf. Bulhan, 1985; Fanon, 1967/1952; Memmi,
1965; Utsey et al., 2014). Here, Milan Kundera’s (1996)
assertion is apt:

[t]he first step in liquidating a people is to erase its memory.
Destroy its books, its culture, its history. Then have somebody
write new books, manufacture a new culture, invent a new
history. Before long the nation will begin to forget what it is and
what it was. The world around it will forget even faster. (p. 4)

Colonial Narcissism. If colonial mentality refers to the sort
of shame and collective inferiority complex on the part of
people in racially marginalized communities, then the mirror
image of colonial mentality is a sort of collective hubris,
delusion of superiority, or colonial narcissism among people
who inhabit gated communities of white racial power in the
Eurocentric modern order. People born into these commu-
nities inherit an open-ended world of teeming abundance and
sense of possibility that feels just (and) natural. Decolonial
perspectives provide an invaluable standpoint from which to
apprehend the delusional character of this sense of just-
natural abundance. In part, the delusional sense of possi-
bility is the product of cultural-psychological technologies for
racialized ignorance (e.g., Mills, 2007) that repress from
collective awareness the bloody colonial history that con-
stitutes modernity (e.g., Mignolo). As African American
writer, James Baldwin (1984) noted in an influential essay,

This necessity of justifying a totally false identity and of justi-
fying what must be called a genocidal history, has placed ev-
eryone now living into the hands of the most ignorant and
powerful people the world has ever seen: And how did they get
that way? By deciding that they were white. By opting for safety
instead of life. (p. 92)

As the quote suggests, the delusional aspect of colonial
narcissism not only concerns collective self-deception
about that past, but also involves cultivated ignorance
about the slow violence of the colonial present (Nixon,
2011): the violence of extraction required to feed voracious
appetites; the violence of gated neighborhood, national,
and continental enclaves that enable opulent standards of
living by excluding the vast majority of humanity from a
share of the pie; and the violence associated with the
displacement of costs not only spatially via outsourcing or
offshoring waste to racialized communities and Southern
settings, but also temporally to future generations who will
inherit a less hospitable planet. Although this hubristic
form of colonial mentality predominantly infects people
invested with white racial power, its consequences affect
everyone.

Modern/Colonial Individualism. Beyond the senses of infe-
riority and superiority associated with colonial mentality, the
coloniality of being refers more generally to the ontological
sensibilities and lifeways—habits of mind, modes of exis-
tence, or ways of being (Osei-Tutu et al., 2021)—that inform
everyday experience in the Eurocentric modern order. Of
particular relevance for the field of psychology are the
modern individualist lifeways that inform ontological ex-
perience in WEIRD settings (and therefore the field of
psychology). Even in those cases where psychologists rec-
ognize the particularity of these dominant individualist forms,
they tend to attribute their development to a kind of innocent
cultural evolution or ecological circumstances abstracted
from political economy. In contrast, we find it useful to recall
the connection between individualist lifeways and the project
of Eurocentric modernity, a connection explicit in the an-
thropocentric syndrome of characteristics associated with
what modernization theorist Alex Inkeles (1969, 1975) re-
ferred to as individual modernity:

The modern man’s [sic] character … may be summed up under
four major headings: (1) He is an informed participant citizen; (2)
he has a marked sense of personal efficacy; (3) he is highly
independent and autonomous in his relations to traditional
sources of influence, especially when he is making basic deci-
sions about how to conduct his personal affairs; and (4) he is
ready for new experience and ideas; that is, he is relatively open-
minded and cognitively flexible. (Inkeles, 1975, p. 328)

More recent work in this tradition has documented a shift
from a modern individualist emphasis on rationality and
freedom from oppressive traditional authority to a post-
modern or postmaterialist emphasis on authentic self-
expression (Inglehart & Welzel, 2005) and an association
of modern individualism with a more radical neoliberal in-
dividualism that entails freedom not only from material
constraint, but also from social obligations (Adams et al.,
2019; Pickren, 2018; Teo, 2018).
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In turn, the characterization of individualist lifeways as
modern is useful because it provides a tool through which to
understand their colonial dark side. Beyond the link between
individualist lifeways and Eurocentric modernity, perspec-
tives of decolonial theory help to illuminate a further link
between individualist lifeways and the enduring forms of
coloniality that have constituted that modernity. In the first
place, the coloniality of individualist lifeways is evident in
their source, which includes the colonial appropriation of
Others’ productivity that enabled the characteristic modern
individualist sense of freedom from constraint and abstraction
from context (e.g., Rodney, 1972). In the second place, the
coloniality of individualist lifeways in evident in their con-
sequences. When psychologists deploy these lifeways as a
just (and) natural standard, they lend scientific authority and
help to legitmize ways of being that reproduce inequality,
extractivism, and depletion of the earth’s resources. Alter-
natively stated, a decolonial standpoint affords an under-
standing of modern individualist lifeways—and the
hegemonic varieties of psychological science that reflect and
promote these lifeways—as something inextricably impli-
cated in what Maldonado-Torress (2007, p. 243) refers to as
the coloniality of being.

[Coloniality] is maintained alive in books, in the criteria for
academic performance, in cultural patterns, in common sense, in
the self-image of peoples, in aspirations of self, and so many
other aspects of our modern experience. In a way, as modern
subjects we breath coloniality all the time and everyday.

Decolonization and Decoloniality

If colonization refers to a bounded historical period of formal
occupation or settlement, then decolonization refers to the
process of ending that formal occupation. The contrast be-
tween colonization and coloniality informs a similar contrast
between decolonization and ideas for thinking about what
comes after nominal independence.

In its most direct and profound form, decolonization in-
volves an end to colonial occupation of land. Indeed, some
observers have responded with caution to a recent outburst of
work that refers to decolonization—"decolonizing methods”
(Smith, 1999), “decolonizing the university” (Ndlovu-
Gatsheni & Zondi, 2016), and even “decolonizing psy-
chology” (Adams et al., 2015; Bhatia, 2017; Dudgeon &
Walker, 2015; Kessi, 2016; Pillay, 2017; Segalo, 2016)—by
suggesting that scholars limit their use of the concept to this
fundamental sense. “Decolonization brings about the repa-
triation of Indigenous land and life; it is not a metaphor for
other things we want to do to improve our societies and
schools.” (Tuck & Yang, 2012, p. 1). The concern is that “the
metaphorization of decolonization makes possible a set of
evasions, or ‘settler moves to innocence’, that problemati-
cally attempt to reconcile settler guilt and complicity, and
rescue settler futurity” (Tuck & Yang, 2012, p. 1). Prominent

among these “settler moves to innocence” is an overemphasis
on mental decolonization as a substitute for physical
decolonization.

We wonder whether another settler move to innocence is to focus
on decolonizing the mind, or the cultivation of critical con-
sciousness, as if it were the sole activity of decolonization; to
allow conscientization to stand in for the more uncomfortable
task of relinquishing stolen land. We agree that curricula, lit-
erature, and pedagogy can be crafted to aid people in learning to
see settler colonialism, to articulate critiques of settler episte-
mology, and set aside settler histories and values in search of
ethics that reject domination and exploitation; this is not un-
important work. However, the front-loading of critical con-
sciousness building can waylay decolonization, even though the
experience of teaching and learning to be critical of settler co-
lonialism can be so powerful it can feel like it is indeed making
change. Until stolen land is relinquished, critical consciousness
does not translate into action that disrupts settler colonialism.
(p. 19)

We share the concern about using the language of de-
colonization as a fashionable metaphor to talk about a broader
set of vaguely progressive projects, and we agree that met-
aphorical overextension can rob the concept of its liberatory
potential. Yet, we hesitate to dismiss calls for various forms of
mental or intellectual decolonization (e.g., Kessi, 2019;
Ndlovu-Gatsheni & Zondi, 2016; Ng~ug~ı wa Thiong’o, 1986)
as merely metaphorical appropriations of decolonization
language. As Bhatia and Priya (2021) note in their contri-
bution to this special issue, the situation of anti-colonial
struggle in Indian, other Asian, and African settings differs
from that of anti-colonial struggle among Indigenous com-
munities whose land remains under occupation via white
settler colonialism. In the former settings, communities under
formal colonial occupation have reclaimed ostensible control
of land and political power, yet many people feel as if they
remain under colonial domination (see Harper Collins Fanon,
1963/1961), on “pitfalls of national consciousness”).

Some of the contributors in this special issue used two
additional terms common in decolonization and decolonial
studies: neocolonial and postcolonial. These two are some-
times used loosely and it feels necessary to bear in mind some
crucial distinctions. While both terms refer to temporality, the
period after the end of colonialism, the former is most ap-
propriate when referring to colonialism with a new face.
Under neocolonialism, for example, the same power insti-
tutions, laws, socio-economic dynamics, and rules that ob-
tained during the colonial order persist even though the color
of the rulers may have changed. Ghanaian independence
leader, Kwame Nkrumah (1965), is one figure who popu-
larized the concept of neocolonialism, using it to name,
identify, and thereby begin to counteract lingering mani-
festations of colonial control over material or political-
economic resources (akin to what decolonial theorists refer
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to as coloniality of power). Contrastingly, while post-
colonialism is also understood in temporal terms, it has
achieved prominence mainly as a theoretical and analytical
tool associated with literary and cultural studies, resulting in
development of postcolonial studies (e.g., Bhabha, 2012;
Mbembe, 2001; Said, 2012; Spivak, 1999). As a body of
thought, postcolonial theory is mainly concerned with ana-
lyzing the varied impact and non-linear changes wrought by
European colonial rule in former colonies and colonizing
countries since the 18th century.

In contrast to decolonization and related terms like neo-
colonial and postcolonial, we prefer to use decoloniality and
the adjective, decolonial, to refer to a process of dismantling
and disrupting the broader manifestations of coloniality that
endure after the end of formal colonial rule. The concept of
decolonial(ity) can illuminate (and inform responses to)
slower (Nixon, 2011), less spectacular, more insidious
manifestations of colonial violence that persist via occupation
of mind and being even when occupation of land has ended
(Bulhan, 2015). Understood in this way, the emphasis on
decolonial(ity) is not a move to dilute struggles for decolo-
nization or rescue white futurity, but instead to mobilize even
stronger responses to it.

Directions for Decolonial Work
in Psychology

Part of the challenge for a general psychology is that the work
of psychologists spans a broad range of activities. Whether
one understands the work of psychologists in terms of mental
health and counseling or the production of knowledge and
theory, decolonial perspectives suggest a complementary set
of orientations for engagement across this range of activities.

Indigenization: Recovery of Place-Based Knowledge

A first orientation of decolonial work is what one can refer to
as indigenization. The core feature of an indigenization
orientation is recovery of historical memory, ways of being,
and understandings of the world that colonial violence
suppressed or denigrated (Gone, 2021; Smith, 1999). In this
way, indigenization approaches are a response to the “culture
bomb” (Ng~ug~ı wa Thiong’o, 1986) that we discussed in a
previous section. Rather than assimilate to Eurocentric
modern/colonial forms imposed as general standards, in-
digenization approaches draw on local understandings and
local lifeways as epistemic resources to counteract the vio-
lence of colonialism—that is, to promote ways of being at-
tuned to local realities, to restore a sense of collective pride
and efficacy, and to provide a ready foundation for collective
identification around which to organize and motivate action
and resistance.

Perhaps the most obvious expression of an indigenization
orientation is the growing influence of various indigenous or
identity-based psychology movements (e.g., Enriquez, 1992;

Pe-Pua & Protacio-Marcelino, 2000; Sinha, 1998; Teo &
Wendt, 2020). In a narrow sense, the concept of indigenous
psychology refers to forms of theory and practice that address
themselves to problems of particular Indigenous Peoples and
Indigenous Peoples in general (see e.g., Dudgeon & Walker,
2015; Dudgeon et al., 2018). In the broader sense that we
apply here, the concept of indigenous psychology refers to
home-grown forms of theory and practice that arise within
particular communities—a kind of place-based knowledge
(Tuck, & McKenzie, 2015)—regardless of whether one
would understand those communities as “Indigenous” (Kim
et al., 2006).

An important contribution of an indigenization orientation
is to reveal the sensibility or adaptability of patterns in
majority-world settings that hegemonic knowledge forms
regard as categorically harmful. An example comes from the
article in this special issue by Bhatia and Priya (2021), who
review ethnographic field research among Indian youth
working for multinational corporations (MNCs). These
corporations impose standard management techniques from
organizational psychology to train workers in neoliberal
individualist technologies of entrepreneurial self that are at
odds with the ways of being in the communities of social
embeddedness that these youth inhabit outside of work.
These techniques train Indian workers to experience their
patterns of speech, habits of interaction, and ways of being as
problematic deviations from a natural standard—outdated
vestiges of backward traditions that they should forgo in
pursuit of professional growth and personal fulfillment. In
response to this pathologization of local experience, an in-
digenization orientation to decolonial work illuminates how
local ways of being constitute time-tested wisdom that has
evolved to promote optimal experience in settings charac-
terized by social embeddedness and interdependence.

Knowledge Otherwise

As the RGP co-editors noted in their inaugural editorial, an
orientation toward Indigenization and place-based knowl-
edge might, at first glance, seem incompatible with or even
inimical to the project of general psychology. Indeed, for
many psychologists who enact this orientation, the purpose
is to work “with and from within” (Fernández et al., 2021, p.
xx) communities toward healing and recovery of lifeways, self
(Nandy, 1983), and historical memory (Martin-Baro, 1986)
from the violence of Eurocentric modernity/coloniality (Biko,
2004; Bulhan, 1985; Burrage et al., 2021; Dudgeon, 2017)
with little interest or concern about broader implications for a
general psychology. Without denying the importance or val-
idity of that orientation, we emphasize again that the point of
moves toward indigenization is not simply to gain intimate
knowledge of the particular patterns of specific, supposedly
discrete, and bounded communities. Instead, the more im-
portant task is the project of knowledge Otherwise (Escobar,
2007): that is, to accompany people in particular communities,
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to gain an appreciation for history and the wisdom of everyday
lifeways in those communities, and to re-think the broader
world (including the project of general psychology) with the
epistemic tools that these communities afford.

The primary strength of this orientation is to illuminate the
coloniality of knowledge and being in standard patterns of
hegemonic general psychology and thereby to denaturalize
patterns that hegemonic accounts regard as just natural. When
psychologists celebrate and impose “hegemonic standards of
future-oriented individualism and radical abstraction [from
place]” (Schmitt et al., 2021), they contribute to epistemic
violence by laundering patterns associated with the
modernity/coloniality of being and re-packaging them as
human nature (Adams et al., 2018). When psychologists
portray racism as individual bias and emphasize prejudice
reduction or tolerance in anti-racism work (Malherbe et al.,
2021), they contribute to epistemic violence by whitewashing
the structural roots of racism (Salter et al., 2018) and inducing
people to settle for harmony instead of justice (Dixon et al.,
2010). When management consultants export tests and
workshops based on Euro-American psychology to Indian
organizations (Bhatia & Priya, 2021), they contribute to
epistemic violence by propagating forms of neoliberal self-
hood oriented toward personal growth at the expense of
broader solidarities (Adams et al., 2019; Sugarman, 2015).
When mental health workers draw on therapeutic regimes of
Euro-American psychology to treat survivors of communal
violence (Bhatia & Priya, 2021), they contribute to epistemic
violence from forms of psychologization that emphasize
emotional trauma over material harm (Burrage et al., 2021).
Decolonial accounts of knowledge Otherwise emphasize that
the epistemic violence of these examples is not only about the
imposition of models that are inappropriate for local realities,
but also concerns the elevation of particularly positioned
tendencies to the level of white-washed general standard.
Decolonial approaches work to counteract these forms of
epistemic violence and to illuminate alternative ways of being
that better serve interests of humanity. The decolonial po-
tential of these alternative ways of being is not only to better
reflect the epistemic perspectives of people in racially op-
pressed communities, but also to provide a more just and
sustainable foundation for a general psychology. In the words
of Frantz Fanon (1961/1965, p. 316) “For Europe, for our-
selves and for humanity, comrades, we must turn over a new
leaf, we must work out new concepts, and try to set afoot a
new [hu]man.”

Decolonial Attitude

The orientation of knowledge Otherwise—and particularly
the task of denaturalizing hegemonic knowledge forms—
illuminates the relevance of decolonial work for researchers
and practitioners working within the over-privileged minority
of people in centers of the Eurocentric modern/colonial order.
The point of this work is not to re-center the standpoint,

thoughts, and feelings of people in WEIRD settings who al-
ready occupy too much representational space (Coultas, 2021).
Rather, the point is to “unsettl [e] subjectivities of power/
privilege” (Fernández et al., 2021; p. xx): that is, to break the
delusional spell of colonial narcissism and to reveal the col-
oniality inherent in modern individualist ways of being—to the
benefit of all concerned—by re-considering WEIRD experi-
ence from a Southern epistemic standpoint (Connell, 2007;
Escobar, 2007; de Souza Santos, 2014). Alternatively stated,
the goal is to promote “sociohistorical intersectional con-
sciousness” (Fernández et al., 2021; p. xx) about the source of
modern realities in “sociohistorical conditions of injustice and
inequity tethered to coloniality, and its manifestations in
structural violence and racial capitalism” (Fernández et al.,
2021, p. xx).

Given the relevance of decolonial work, how might re-
searchers and practitioners working in centers of the Euro-
centric modern/colonial order go about it? Clearly, a
decolonial attitude requires a recognition and re-thinking of
our complicity as psychologists in global and local injustice.
Beyond re-thinking complicity with colonial power and
contemporary global apartheid, it is necessary for decolonial
psychologists to resist privileging cognitive labor over forms
of action, particularly active engagement on pressing issues
and working in collaboration with social movement as in-
evitable requirements of decolonial work. Decolonial attitude
invites psychologists to get up from their desk and join the
protest, not as leaders but in solidarity with community or-
ganizations. For most psychologists, though, protest is
something to do (if at all) in one’s free time, not the job of a
psychologist. Given the hegemonic view that psychology is
objective, apolitical science, we are conscious of the difficulty
it takes to convince psychologists of the imbrication of their
discipline and profession with politics or even (at a minimum)
their embeddedness in society.

Regardless of the form that decolonial work takes, a
significant barrier to a decolonial attitude is the position of
academic psychologist as outside expert. The expert’s po-
sition of relative power and privilege can enable forms of
epistemic extractivism (Grosfoguel, 2016; see Smith, 1999)
in which experts swoop into majority-world settings and
appropriate local voices for their own professional agendas.
A related barrier is the “The White-Savior Industrial
Complex” (Cole, 2012). This manifestation of colonial
narcissism holds that the solution to global injustice requires
benevolent intervention of heroic outsiders to lead op-
pressed Others to liberation. The problematic feature of this
complex is not just its racist paternalism, but also the danger
that a focus on saving others obscures the expert’s own
complicity in enduring forms of colonial privilege and
domination. Yet other barriers to decolonial work are
constructions of success in the neoliberal academy that
require tendencies of self-promotion, the occupation of
representational space, and an attitude of bold intervention
that resembles imperialist imposition.
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A solution to these barriers is to refuse the role of expert
(Coultas, 2021). The method of refusal entails a conscious
effort to de-occupy representational space in ways that do not
merely leave it vacant for further colonial exploitation, but
instead facilitate decolonial work by scholars from more
marginalized circumstances (Coultas, 2021; Simpson, 2007;
Tuck & Yang, 2014). Along with conscious cultivation of
epistemic humility (Medina, 2013), epistemic modesty (Teo,
2019), and “relationships of mutual accountability”
(Fernández et al., 2021), a strategically deployed practice of
refusal provides an important foundation for a decolonial
attitude in general psychology.

Engaging the Special Issue

We trace the origins of this special issue to an exchange
program between the Psychological Society of South
Africa (PsySSA) and the American Psychological Asso-
ciation (APA), particularly the APA Office of International
Affairs. Several members of the Editorial Collective met
via this exchange program at the 2016 PsySSA Congress,
where—in the context of #rhodesmustfall and #fees-
mustfall movements—the issue of decolonizing psychol-
ogy featured prominently in the plenary program. The
conversation between members of the Editorial Collective
continued over the next few years, ultimately resulting in a
conference, Towards a Decolonial Psychology: Theories
from the Global South, that happened at the University of
the Western Cape (South Africa) in February, 2019.3 South
African co-hosts of the conference included the South
African Medical Research Council and Universities of the
Western Cape, Pretoria, Witwatersrand, and South Africa.
The conference also received generous support from
the Pan-African Psychology Union and the Society for the
Psychological Study of Social Issues (Division 9 of the
APA).

The Editorial Collective formed in the aftermath of the
conference and advertised a call for proposals on the topic of
decolonial perspectives in psychology. We received more
than 80 proposals in response to our call, which one might
take as an indication of a pressing urgency for decolonial
work. We invited authors of more than 30 submissions to
develop their proposals into full papers. We spent more than a
year of regular weekly meetings to deliberate on reviews and
editorial tasks, a labor which has been intensely demanding
and generative in part because of our commitment to a di-
alogical and collaborative process. We are now publishing
more than two dozen articles that consider decolonial per-
spectives in and about psychology. A select group of six
articles appear in this special issue of RGP. The remaining
articles will appear in two issues of the Journal of Social
Issues (Readsura Decolonial Issue Editorial Collective, in
press(a); Readsura Decolonial Issue Editorial Collective, in
press(b)).

Orientations to Praxis of Decoloniality

The first article in the special issue is by a transnational col-
lective of scholar-activists and activist-scholars (Fernández
et al., 2021) working within the perspective of community
psychology. Fernández and her colleagues invoke the meta-
phor of “roots and routes”—referring to loci of enunciation and
pathways of engagement, in both disciplinary and personal
registers—to chart possibilities for decolonial psychology
praxes. The authors anchor their strivings toward decolonial
recuperations of knowledge, power, and being in analyses of
data gathered from community psychologists via both formal
survey and roundtable discussions at an international meeting.
They identify four imbricated orientations that signify the ways
in which their participants engage with the praxis of decol-
oniality: generating knowledge with and from within recog-
nizes the embodiedness, pluriversality, and situatedness of
knowledge-making; sociohistorical intersectional conscious-
ness refers to the development of critical consciousness to
comprehend and resist the sociohistorical and interlocking
oppressions bred and braced by coloniality; relationships of
mutual accountability denotes relational accountability as an
ethic and virtue that privileges accompaniment, reciprocity,
and cultural and epistemic humility; and unsettling subjec-
tivities of power/privilege signals the imperative to disturb the
multiple formations of power bound to whiteness and white
supremacist ontologies. Collectively, these orientations reflect
and prefigure the decolonial praxes and prerequisites for
community and general psychology.

Decolonial Teaching of (Decolonial) Psychology

Given the origins of our collaboration in a context of student
demonstrations about decolonizing education, it is perhaps
fitting that the next two articles in the special issue trouble
themselves specifically with decolonial teaching. In the first
of these articles, Terre Blanche and colleagues (Terre Blanche
et al., 2021) provide an account of their various attempts at
teaching community psychology in a South African uni-
versity from a decolonial stance. In the second article, James
& Lorenz (2021) describe two courses—Introduction to a
Decolonial Psychology and Foundations in Research—that
they teach for a specialization in community psychology,
liberation psychology, and ecopsychology within a graduate
training program in depth psychology at a US-based
institution.

In contrast to the discussions of curricula, reading lists,
and other matters of content that are typically the focus of
discussions about decolonizing the university or disciplines, a
key concern of both articles is that teaching decoloniality in
psychology also requires transformation in the process or
practices of decolonial teaching. As Terre Blanche and col-
leagues (2021) put it, teaching about decoloniality in psy-
chology is not the same as teaching psychology decolonially.
Approaches and techniques of teaching and learning are
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not value-neutral, but instead require decolonial engage-
ment as much as the “content” of the curriculum. For Terre
Blanche and colleagues (2021), teaching decolonially
means taking seriously critiques of Western psychology,
the large body of work that shows the biases inherent in
Western ways of knowledge-making, and the need to open
up space for other forms of psychology and knowledge
Otherwise. Instead of discounting anything beyond a
concern with individual behavior as outside of psychology
(a form of disciplinary decadence; Gordon, 2014), the
authors argue for learning from cross-disciplinary, insti-
tutional, and psychological contexts that have a longer
history of transformation efforts.

For James & Lorenz (2021), teaching decolonially
means a focus on re-thinking modern/colonial ontology in
addition to the more typical focus on epistemology. In
contrast to the modern/colonial experience of radical ab-
straction of person from context, the authors emphasize the
relationality and connectedness of students to each other
and to nature. This form of decolonial learning is as much
about training bodies in habits of being as it is training
minds in habits of thought. To scaffold visceral and ex-
periential learning of relational ontologies, especially
among students whose background of lived experience in
modern/colonial realities has obscured the experience of
connection, the authors engage students in healing and
knowledge practices of marginalized communities (such as
pachakutik and en’owkin), Their pedagogical emphasis is
on artistic expression and affective ways of knowing (e.g.,
sentipensar), bringing these techniques into dialogue with
the more modernist pedagogical traditions (e.g., focused
on Enlightenment rationality and transmission of knowl-
edge via written text) in whitestream psychology.

The incorporation of Other healing and knowledge
practices into one’s teaching is not without practical and
ethical difficulties. A particularly important consideration is
how to engage practices without reproducing forms of co-
lonial extraction, performing cultural appropriation, or di-
luting the efficacy of the practices by abstracting them from
their particular cultural-historical context. Mindful of this
caveat, we agree that training bodies in relational ontologies
or habits of being is an intriguing case of knowledge Oth-
erwise, one that not only challenges manifestations of col-
oniality in modern ways of knowing, but also expands
conceptions of education in ways that resonate with social-
ization practices in many majority-world settings.

Countering Epistemic Violence

The remaining three articles in the special issue illuminate the
ambiguous position of general psychology with respect to
theory and research. On one hand, the authors draw on their
disciplinary training as psychologists to illuminate the col-
oniality of being and knowledge, thereby demonstrating the
potential of general psychology as a tool for decolonial work.

On the other hand, the authors show that general psychology
is not merely an unobtrusive observer; instead, it actively
contributes to the coloniality of being and knowledge via the
reproduction and proliferation of modern individualist life-
ways and zero-point epistemology. In this way, the authors
identify general psychology as a site that is ripe for decolonial
intervention.

In the first of these articles, Schmitt & colleagues (2021)
illuminate the epistemic violence of whitestream psycho-
logical knowledge as a force for promotion of Time-Space
Distantiation (TSD): a radical abstraction of experience from
temporal and spatial context made possible by the modern/
colonial individualist sense of freedom from material con-
straint. With respect to temporality, modern/colonial ab-
straction disrupts immersion in the flow of experience so that
time becomes a resource: something to sell to buyers of labor;
to spend in self-improvement or the pursuit of happiness; or to
save via conveniences so that one can devote it to more
productive activities. With respect to spatiality, modern/
colonial abstraction both reflects and promotes an experi-
ence of mobility wherein people imagine themselves free to
construct their relationship to particular places in the service
of personal fulfillment (Oishi, 2010). Simply put, TSD
transforms experience of space and time from the relational
ontologies of place-based community to that of market-
based commodity—a process that general psychology
amplifies via the promotion of modern (and even neoliberal;
Adams et al., 2019; Bhatia, 2017; Teo, 2018) individualist
lifestyles.

In the second of these articles, Bhatia & Priya (2021) draw
upon their respective research projects—a decade-long eth-
nographic analysis of youth who provide labor for MNCs and
research on the psychologization of politically induced
distress—to illustrate epistemic violence of psychological
knowledge in Indian contexts. They document instances of
imperialist imposition (Readsura Decolonial Issue Editorial
Collective, in press(b)), not only in the uncritical importation
of tests and techniques from industrial-organizational psy-
chology to manage and discipline MNC employees, but also
in the uncritical importation of diagnostic categories from
clinical psychology to understand and treat socio-politically
induced distress (Mills, 2014). They document instances of
epistemological violence (Teo, 2010) in the tendency ofMNC
employee training programs to promote racialized and Ori-
entalizing interpretations of Indian cultural patterns—
regarding styles of communication, interpersonal relations,
or emotional expression—as manifestations of backwardness
that trainees must shed to become proper modern/colonial
subject. In this way, Bhatia and Priya identify psychological
science as a primary vector for modernity/coloniality, a body
of knowledge and practice preaching conversion to modern/
colonial neoliberal lifestyles that promise personal growth
and fulfillment but at the cost of alienating people from social
relations and leaving them susceptible to mental and material
suffering.
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In the last article in the collection, Malherbe and
colleagues (2021) demonstrate the decolonial principle of
knowledge Otherwise by applying an Africa(n)-centered
standpoint to reveal the epistemic violence of psychologi-
cal research on (anti)racism. To the extent that whitestream
psychology has considered the topic of (anti)racism, it has
typically been via theory and research on individual bias
(Salter et al., 2018; Unzueta & Lowery, 2008). Psychologists
tend to approach racism as a problem of antipathy, with a
foundation in ignorance, that requires interventions to change
individual hearts and minds. Given this construction of the
problem, psychologists tend to focus on creation of good
feeling and “getting along”—that is, peaceful coexistence
within current arrangements—rather than address the mate-
rial injustice and structural violence that racist systems reflect
and promote (Dixon et al., 2010). In contrast, the authors note
how the view from African settings shifts analytic attention
about racism from individual bias to systemic manifestations
built into the structure of everyday worlds. It illuminates
the coloniality (and thus racism) inherent in Eurocentric
modernity and thereby resists the normalization or even
naturalization of the colonial present. It shifts the direction of
anti-racism work in psychology from the goal of de-
programming individual bias or changing hearts and minds
toward forms of collective action and everyday resistance. An
Africa(n)-centered antiracist psychology calls for “creative
maladjustment” (King, 1968) rather than counsel adaptation
to the modern/colonial order.

Recovering General Psychology from
the Zero-Point

One can understand the intellectual transformation of
structural racism into individual prejudice as a particular
manifestation of what Malherbe and colleagues (2021) refer
to as the racism of the zero point: “a tendency to abstract
racism from history and to portray dynamics of dominance
and subordination as cases of colorblind, equipotential in-
tergroup relations.” Malherbe and his colleagues adapt this
idea from the work of decolonial theorists who refer more
generally to zero-point epistemology (Mignolo, 2009). The
“zero” here refers to the analytic idea of position-less ob-
servation, an abstraction away from particular context to the
vanishing point of a “view from nowhere” (Nagel, 1986). If
one abstracts away from context to a sufficient analytical
distance, one arrives at a colorblind, #Alllivesmatter con-
struction of racism in which white people can claim to be
victims, too. Pushed further, it becomes possible to consider
any expression of intergroup antipathy, whether Black rage
against police brutality or terroristic violence in support of
white supremacy, as an equally problematic case of inter-
group prejudice that requires intervention.

Readers familiar with the field of cultural psychology may
recognize a similarity between the discussion of zero-point
epistemology and Shweder’s (1990) critique of general

psychology. Shweder describes general psychology as a
Platonic exercise where the goal is to understand abstract,
general laws rather than their superficial presentations:
“Epistemologically speaking, knowledge seeking in general
psychology is the attempt to get a look at the central pro-
cessing mechanism untainted by content and context”
(Shweder, 1990; p. 7). Cultural psychology suggests that the
abstraction from content and context associated with hege-
monic forms of general psychology does not permit a view
from nowhere, but instead imposes particular (and WEIRD)
patterns as an unmarked general standard. In contrast to the
imperial vision of standard approaches to general psychology,
a decolonial call for general psychology Otherwise argues for
a move this from universalizing particular to a more plu-
ralistic (or pluriversal) general reminiscent of this quote from
Aime Césaire, an anti-colonial scholar and leading figure of
the Négritude movement.

Provincialism? Absolutely not. I’m not going to confine myself
to some narrow particularism. But nor do I intend lose myself in a
disembodied universalism. There are two ways to lose oneself:
through walled-in segregation in the particular, or through dis-
solution into the ‘universal’. My idea of the universal is that of a
universal rich with all that is particular, rich with all particulars,
the deepening and coexistence of all particulars” (Cesaire, 2010/
1956, p. 152).

As the metaphor of locus and spatial position suggests, the
analytic abstraction from context associated with zero-point
epistemology works hand-in-hand with the ontological ex-
perience of abstraction from context that Schmitt and col-
leagues discussed in connection with TSD. As Linda Tuhiwai
Smith (1999) writes in her classic work on Decolonizing
Methodologies,

One of the concepts through which Western ideas about the
individual and community, about time and space, about
knowledge and research, imperialism and colonialism can be
drawn together is the concept of distance. The individual can be
distanced, or separated, from the physical environment, the
community. Through the controls over time and space the in-
dividual can also operate at a distance from the universe. Both
imperial and colonial rule were systems of rule which stretched
from the center outwards to places which were far and distant.
Distance again separated the individuals in power from the
subjects they governed. It was all so impersonal, rational and
extremely effective. In research the concept of distance is most
important as it implies a neutrality and objectivity on behalf of
the researcher. (pp. 55–56).

This analytic distance affords an attitude toward knowl-
edge that Castro-Gomez (2021) refers to as the “hubris of the
zero point.” One manifestation of this hubris is the grandiose
delusion about the possibility of position-less observation
unconstrained by the limitations of any particular standpoint
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(see Haraway, 1988, p. 581, on “the god trick”). Another
manifestation of hubris is the belief that because one is not
standing anywhere in particular, one can impose one’s ideas
or claim intimate knowledge of everywhere in general.

Research ‘through imperial eyes’ describes an approach which
assumes that Western ideas about the most fundamental things
are the only ideas possible to hold, certainly the only rational
ideas, and the only ideas which can make sense of the world, of
reality, of social life and of human beings.… It is research which
is imbued with an ‘attitude’ and a ‘spirit’which assumes a certain
ownership of the entire world. (Smith, 1999, p. 56)

In contrast to the attitude of research through imperial eyes
that assumes access to the entire world, a general psychology
Otherwise requires an attitude of epistemic modesty (Teo,
2019) or even humility (Medina, 2013). It requires not only
appreciation for Other ways of being as potential models for
sustainable living in recognition of material constraints, but
also critical consciousness about the coloniality inherent in the
modern individualist lifestyles that whitestream general psy-
chology documents and promotes. It requires not only ap-
preciation for Other ways of knowing as legitimate sources of
understanding about the embeddedness and relationality of life
(e.g., Bang et al., 2018), but also sober recognition of the
violence that that whitestream general psychology has wrought
via investment in and refinement of modern/colonial indi-
vidualist lifeways as a model for human life. The contributions
to this special issue provide initial steps in this direction.
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Notes

1. We think this feature resonates well with the embrace of the
humanities that the RGP co-editors articulated in their augural

editorial (Pickren & Teo, 2020): As we seek to extend and refresh
RGP, we begin by embracing a broad scientific and intellectual
approach that acknowledges psychology as having its roots and
foundation in the sciences and the humanities. Thus, we will re-
center the journal to draw upon, and re-create where necessary,
its linkages with both its scientific heritage and its older origins in
what are now called humanities. (3)

2. To cite just one example, consider the designation of Greenwich,
England, as the reference or zero point for determination of
longitude (i.e., prime meridian) and Coordinated Universal Time.

3. Recordings of conference events are available at https://www.
youtube.com/watch?v=e0xytvYYkrk&t=2494s and https://www.
youtube.com/watch?v=qiSCJ01avKg&t=191s.
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